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Introduc2on 

This report presents key findings from a study, funded by Ofcom, looking at the state of media 
literacy policy and provision within five areas in the UK: Birmingham and the West Midlands, Greater 
Manchester, Liverpool City Region, Scotland and Wales. These five areas were chosen because of 
their poten8al to generate meaningful policy and prac8cal insights into the state of local media 
literacy provision, with a focus on digital skills development. Using a case study methodology, the 
research team behind this project, which includes researchers from the University of Liverpool and 
John Moores University, aimed to shed light on the media literacy ecosystem of each region by 
exploring the best prac8ces and challenges experienced by two under-researched groups: 
policymakers and civil society organisa8ons.1  

As more and more aspects of our lives move online, it is essen8al that people have the skills and 
knowledge they need to navigate both the opportuni8es and risks posed by the internet. Digital 
technologies are useful for keeping in touch with friends and family, learning, accessing essen8al 
services like banking, and searching for jobs and informa8on, among other benefits. However, they 
also present considerable risks – e.g., in the form of misinforma8on, scams, and cyberbullying. This is 
why promo8ng media literacy has never been so important. Ofcom (2023) defines media literacy as 
“the ability to use, understand and create media and communica8ons in a variety of contexts” (p. 1). 
Ocen approached as an umbrella term, it overlaps with different types of literacy, including 
informa8on, ICT, news, digital and data literacies.  

In this report, media literacy relates primarily to the use of digital technologies. It is understood as 
incorpora8ng not just the func8onal skills and knowledge required to use these technologies, but 
also – just as entailed by the concept of cri8cal digital literacy (Polizzi, 2021) – the ability to cri8cally 
evaluate online content and the broader digital environment (i.e., how internet corpora8ons 
operate, and the poten8als and limita8ons of the internet for society).  

In the UK, Ofcom (2023) has found that many people lack the media literacy skills they need to 
evaluate online content and protect their own privacy. It follows that there is an urgent need for 
large por8ons of the UK popula8on to develop media literacy skills. In 2021, DCMS published the 
Online Media Literacy Strategy outlining challenges for civil society organisa8ons delivering media 
literacy ini8a8ves, including a lack of long-term funding opportuni8es, a lack of coordina8on within 
the sector, the challenge of building the public’s resilience against misinforma8on, and the difficulty 
of targe8ng hard-to-reach and vulnerable popula8ons.  

While children could be more easily reached through formal educa8on, current media literacy 
provision for different adult popula8ons remains patchy in the UK and relies primarily on the work of 
civil society organisa8ons offering media literacy opportuni8es to different communi8es. However, 
UK adults’ take-up of media literacy provision and training by such organisa8ons is low and issues of 
distrust in ins8tu8ons and the government only make this problem worse (Behavioural Insights Team 
et al., 2023).  

While some recent research has looked at the challenges experienced by media literacy organisa8ons 
in the UK (Edwards et al., 2023), most research so far has focused on the needs and different levels 
of media literacy in the general public. However, if we are to improve media literacy across the UK, 

 
1 We advise that this report is considered alongside a larger report (D’Arcy et al., 2024) presen=ng findings from 
a parallel study (funded by the Bri=sh Academy and conducted by the same research team) that focused on the 
same popula=ons and the state of digital inclusion provision within the same five regions in the UK.  
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then it is important to gain a deeper understanding of the role that both policymakers and 
organisa8ons play, and what best prac8ce looks like, in the context of promo8ng and delivering 
media literacy provision within their region.  

Methods  
To explore the media literacy ecosystem of each selected region, we conducted 18 semi-structured 
interviews with policymakers and organisa8ons from across the regions.   

Table 1: Number of participants interviews by area 

 No. of 
policymakers 

Acronyms used for 
analysis 

No. of civil society 
organisa8ons 

Acronyms used for 
analysis 

Birmingham / 
West Midlands 

1  PM1 4 CSO1, CSO2, CSO3, 
CSO4 

Greater 
Manchester 

1 PM2 1 CSO5 

Liverpool City 
Region 

1 PM3 2 CSO6, CSO7 

Scotland 2 PM4, PM5 2 CSO8, CSO9 

Wales  1 PM6 3 CSO10, CSO11, 
CSO12 

 
The interviews were transcribed and thema8cally analysed to look for commonali8es and 
overarching themes. Preliminary findings were presented and workshopped at an in-person event, 
which was held in London on 27th October 2023.  
  



Exploring best prac1ce and challenges in media literacy: A UK regional case study approach 

 
 

3 

Case study 1: Birmingham / West Midlands 
Policy landscape and local strategies  

To date, no specific policy documents about media literacy have been produced by local government 
bodies in Birmingham. However, in 2021 Birmingham City Council published “Connec8ng our 
communi8es and enabling a digital Birmingham: A digital inclusion strategy and ac8on plan for the 
ci8zens of Birmingham”. This document makes reference to the importance of developing digital 
literacy among the ci8zens of Birmingham, while also sejng out aims for 2021-2023. These include 
crea8ng a joined-up approach to tackling digital exclusion, providing access to digital devices and 
affordable connec8vity, and “giving people the right skills and knowledge to understand” and 
navigate the “increasingly complex [digital] landscape” (Birmingham City Council, 2021, p. 2). To 
promote digital literacy provision, the strategy outlines a plan for tackling digital exclusion, including 
increased collabora8on and bemer coordina8on between the council and partners from different 
sectors (e.g., public, industry, civil society) in order to avoid duplica8on and fragmenta8on of 
provision. As part of the strategy, the council provided funding for two years for a digital inclusion 
team to address gaps and bemer coordinate ini8a8ves aimed at both tackling digital exclusion and 
promo8ng digital literacy. 

Who we spoke to 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PM1 – works at Birmingham City Council 
and was involved in their fixed-term digital 
inclusion strategy mapping digital inclusion 
and literacy provision across the city and 
taking a community-led approach.  

CSO3 – representa=ve of a scheme funded 
by a local government body in Birmingham. 
They worked with communi=es and housing 
providers across the city, coordina=ng 
digital inclusion/literacy ac=vi=es 
suppor=ng older people to develop digital 
skills (e.g., through training, including on 
online safety and how to use devices). 

 

CSO4 – works at the library in Coventry and 
is a member of a UK-wide network for 
librarians. They deliver formal and ad-hoc 
training sessions suppor=ng communi=es 
(e.g., refugees, asylum seekers) to be 
digitally skilled and included. They have 
worked with chari=es (e.g., Good Things) to 
provide free data and access to media 
literacy resources. 

CSO1 – works at a Birmingham-based 
organisa=on helping difficult-to-reach 
communi=es to engage with services, using 
an inter-genera=onal model to encourage 
parents and children to develop digital 
skills through targeted learning packages. 

 

CSO2 – works at a UK-wide organisa=on, 
with projects in Birmingham and the West 
Midlands, that delivers media literacy and 
digital inclusion ini=a=ves primarily to 
older people and people with disabili=es – 
e.g., through providing devices and drop-
in sessions to help them develop basic 
digital skills. 
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Collabora7on and best prac7ce 

P1 explained in their interview that, according to their 2021-2023 digital inclusion strategy, 
Birmingham City Council did not fund organisa8ons directly, but helped them to find funding – e.g., 
from the Adult-Social-Care-funded Neighbourhood Network Schemes (NNS). At the workshop event, 
one par8cipant explained that the local government is commijng funding to extend their digital 
inclusion work. A key aim of the strategy was to bring together representa8ves from local networks, 
organisa8ons, businesses and decision makers to talk about issues of digital inclusion and digital 
literacy. This is why, as discussed by P1, the council established a digital inclusion network through 
which the council met regularly with mul5ple organisa5ons.  

As listed in the strategy (Birmingham City Council, 2021), community partners included organisa8ons 
from the public sector (e.g., Birmingham Public Health, NHS Founda8on Trust, Birmingham City 
University), from industry (BT Group, Hyperop8c, Microsoc), and from civil society (Birmingham 
Social Housing Partnership, Good Things Founda8on, Age UK Birmingham). Workstreams within the 
network focused on aspects of digital inclusion such as devices and connec8vity, with two 
workstreams dealing specifically with digital skills development. As described by P1:  

Each of [the digital skills workstreams] has a delivery group of community partners that come 
together… We have those tentacles now into the community who can filter down knowledge 
and informa1on… Our role is very much to bring those organisa1ons together and create a 
psychologically safe space for them to talk freely about ... what the issues are, what the 
impacts are, and what people's proposed approaches [are] or [to] shar[e] best prac1ce with 
each other [...as well as] mistakes. 

In allowing organisa8ons to share knowledge and what works (or does not) in terms of media 
literacy provision, the digital inclusion network established by the council in Birmingham provided a 
connec8on between different levels by linking up local government bodies with industry and civil 
society organisa8ons, thus serving as an example of good prac8ce.  

At the same 8me, organisa5ons in Birmingham and the West Midlands (i.e., people working on the 
ground) also collaborate with different stakeholders to deliver media literacy projects. As men8oned 
by CSO2: 

We're working with community partners… We reach out to care, residen1al or a housing 
associa1on or a council or a charity and work with their end users, because that's the way we 
kind of work at a community level to reach the people. 

It is through forms of collabora5on that CSO2 are able to reach their popula5ons of interest, which 
they otherwise would find difficult to access. This is especially the case as these include older people 
and people with disabili8es, who are more likely to be digitally excluded and/or have lower levels of 
media literacy. Recently, CSO2 ran an interven5on in Birmingham that was funded by the council. 
Targe5ng people over 65 and/or with learning disabili5es, they offered free digital skills support to 
these popula8ons, both in person and online, using their own network of volunteers.  

CSO1 also provided examples of community partners they work with to deliver media literacy 
projects providing different communi8es with digital skills and internet safety training: 

We work with local authority. We work with West Midlands Combined Authority. We also 
work with the NHS. We're working on a completely different project with the NHS at the 
moment, again around ... digital literacy, so that's really exci1ng. We also work with a 
number of the big telephone companies as well, like Virgin Media O2. 



Exploring best prac1ce and challenges in media literacy: A UK regional case study approach 

 
 

5 

Some of the training courses offered by CSO1 are designed to support young people and adults in 
Birmingham to develop, for example, communica5on and employment skills in ways that involve 
the use of digital technologies. They also created an illustrated children’s book that helps families 
understand the role and importance of these technologies in everyday life. In addi8on, they told us 
about many projects that were on the horizon, including one project that aimed to develop people’s 
ability to engage with health-related informa5on online: 

At the moment, we're really busy over the summer because we've got the launch of a digital 
health literacy project that we're doing that starts in September. So, we're developing 
resources behind that [and] we've got volunteers who we need to retrain … to equip those 
volunteers with the skills and the resources [they need] to be able to go out and [support 
people in the community]. 

During the interviews, par8cipants reflected on what they thought is par8cularly effec8ve in the 
context of delivering media literacy ini8a8ves. When asked what works in terms of their provision of 
media literacy support, CSO2 explained:   

In terms of what we offer skills-wise, through the volunteers, it's very tailored to the 
individual. It's oTen an at-home visit where someone has requested help with something in 
par1cular, and it could be skills but it could be the fact [that their] computer's running slowly 
[…,] so it could be prac1cal technical help as well as digital skills. But that would just be 
tailored to that person ... from their star1ng point and what they want to achieve. So, 
tailoring it to individuals and ensuring that you're not talking about things like ‘digital 
inclusion’ and ‘media literacy’ [… Instead,] you're talking about, ‘what do you want to be able 
to achieve? Do you want to be able to phone your granddaughter, see photographs? Do you 
want to be able to book a GP appointment online?’ 

As discussed by CSO2, avoiding technical language and jargon, while tailoring media literacy 
support to the specific needs of individuals, is effec5ve in delivering media literacy provision and 
can therefore be seen as an example of good prac8ce. Similarly, in order to meet the needs of the 
communi8es they work with, CSO1 praised their use of par5cipatory methods to co-design and co-
deliver, together with members of these communi5es, elements of their projects. When asked 
what works best in the context of their work, they said: 

I think, for us, it's par1cipatory, so it's including and involving, at every stage, the people we 
are working with, the people we are training, the people … who are coming to our classes, 
whether that’s through a focus group, whether that's through involving them at an event, 
whether that's invi1ng them to speak to us on a one-to-one basis... Yes, that's the thing that 
makes us a success... You have to include the people who you are designing this product for. 

Meanwhile, CSO4 told us that an example of good prac5ce that relates to their work, which involves 
the design and delivery of basic digital skills and more advanced media literacy sessions offered by 
the library where they work, is finding ways to capture people’s aPen5on and making these 
sessions not just educa5onal but fun:  

The projects which work really well are the ones which enable us to hook into local 
communi1es. The project may be around digital media literacy, but it isn't always the best to 
promote it as a ‘digital media literacy’ project… So, [for example,] we [… did] some sessions 
about can you recognise fake news, so almost we did it as a challenge – 75% of people say 
that they can recognise fake news, but when tested only 50% [really can] ... ‘Are you within 
the 50% or are you with the 75%? So, [… we were] trying to hook in with just like a few 
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examples [like this …], so [that] it's actually a fun piece of learning rather than sit down 
formal [sessions]. 

Challenges 

Organisa8ons in Birmingham told us that one of the main challenges to their work and to media 
literacy provision is funding. Because this is inconsistent, organisa5ons oQen struggle with 
uncertainty as to where to apply for funding and what is available. As remarked by CSO1, “our 
biggest challenge is funding” and, as added by CSO3, “it's not easy to find funding”. Furthermore, 
because funding is ocen prescrip8ve (as in prescribing the type of media literacy provision that 
funders expect organisa8ons to deliver,) it undermines organisa5ons’ autonomy and exper8se in 
delivering provision. CSO3 explained:  

In other sectors, you can test things, try, and fail. We're not allowed to fail as chari1es, ... we 
have to succeed or at least, you know, try to achieve the outcomes for which we applied for 
the funding. 

Another challenge that emerged from our interview with CSO2 relates to the extent to which 
organisa5ons may find it hard to establish trus5ng rela5onships with other organisa5ons. As 
men8oned by CSO2: 

I think some organisa1ons find it hard to let us in, [they’re] worried that we're gonna take over, 
which is not our format at all. We just wanna work together as much as we can to help as many 
people as we can. 

This is par5cularly problema5c when organisa5ons collaborate with partners whose remit is not 
necessarily digitally focused but can provide access to specific groups (e.g., young people, people with 
disabili8es). This means that those partners might lack digital skills themselves. As remarked by CSO1: 

We're always three steps ahead of some of the organisa1ons we're working with and certainly 
the Council as well, because I think skills development is very slow in a lot of these 
organisa1ons... The people you're working with are s1ll at this level and you think, ‘you're my 
peer, you should really know about this’. 

Finally, according to PM1 there is a need for media literacy to be more firmly embedded in the 
na5onal curriculum for England, so that children can be reached and educated more robustly across 
the na8on. As emphasised by PM1: 

I would like to see a lot more educa1on ... at nursery, at primary and secondary level... I would 
really like to see us changing the dialogue ... around … keeping children safe online... and whilst ... 
we've probably got this much media literacy in our current curriculum, ...there's so much more that 
we can do, par1cularly around Key Stages 3 and 4. 
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Table 2: Overview of Birmingham / West Midlands media literacy ecosystem 

Relevant policy 
documents 

Relevant 
network/s 

Examples of media 
literacy projects 

Examples of best 
prac8ce 

Key challenges 

ConnecCng our 
communiCes and 
enabling a digital 
Birmingham: A 
digital inclusion 
strategy and acCon 
plan for the ciCzens 
of Birmingham 
(Birmingham City 
Council, 2021) 

Digital inclusion 
network 
(established as part 
of the council’s 
strategy), with 
media literacy 
provision being 
discussed as part 
of the network 

Digital inclusion 
interven=on, run 
by CSO2, targe=ng 
people over 65 
and/or with 
learning disabili=es 

Establishment of 
digital inclusion 
network linking 
mul=ple 
stakeholders and 
facilita=ng 
knowledge sharing 

Inconsistent, and 
o^en prescrip=ve, 
funding for 
organisa=ons 

  Project run by 
CSO1 suppor=ng 
people, through 
resources and the 
help of volunteers, 
to learn how to 
navigate and 
evaluate health-
related informa=on 
online 

Organisa=ons (e.g., 
CSO2) 
collabora=ng with 
other organisa=ons 
in order to access 
popula=ons of 
interest 

To establish 
trus=ng 
rela=onships with 
community 
partners 

   Avoiding technical 
language and 
jargon (including 
terms such as 
“media literacy”) 
when delivering 
projects on the 
ground 

When community 
partners lack 
digital skills  

   Tailoring media 
literacy support to 
the specific needs 
of individuals 

Media literacy is 
not firmly 
embedded in the 
na=onal curriculum 
for England 

   Use of 
par=cipatory 
methods to co-
design and co-
deliver, together 
with members of 
communi=es, 
media literacy 
projects 

 

   Finding ways to 
capture people’s 
aben=on and make 
training/support 
not just 
educa=onal but 
also fun 
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Case study 2: Greater Manchester 
Policy landscape and local strategies 

To date, no specific documents about media literacy have been produced by local government bodies 
in the Manchester region. However, mul8ple documents have been produced in the last few years 
with a view to outlining strategies and ac8ons for promo8ng digital inclusion and, as part of this, 
digital skills development across the region. Greater Manchester Combined Authority (GMCA) (2023) 
recently set out their “Digital Blueprint 2023-2026” with the key priority of removing barriers to 
social mobility and employment through digital skills development and joined-up public services. 
According to this document, one of the key enablers to the promo8on of digital inclusion is “building 
digital skills and literacy for life, educa8on, work and business” (p. 26), which highly depends on 
“informal and community learning partnerships” within “the diverse and thriving VCSE (Voluntary, 
Community, and Social Enterprise) sector” (p. 27). 

In addi8on, Manchester City Council (2021) published their own “Digital Strategy 2021-2026” with a 
view to ensuring that, besides having the right digital infrastructure, “people [in Manchester] have 
the right digital skills and training opportuni8es” in order to thrive in the labour market and “have 
the confidence to fully par8cipate in the digital world” (pp. 2, 9, 11). As part of their strategy, the 
council argues that “Manchester’s digital skills ecosystem is well placed to con8nue to support [the 
digital skills development of the ci8zens of Manchester together] with universi8es, colleges, business 
and the VCSE sector” (p. 9).  

Who we spoke to 

 

 

 

 

 

 

 

Collabora7on and best prac7ce 

Local government bodies in Greater Manchester have established networks that focus primarily on 
the promo8on of digital inclusion and bring together stakeholders from different sectors (e.g., policy, 
industry, civil society). Media literacy provision benefits from these networks, given their focus on 
digital skills development, but remains outside their official scope. As discussed by PM2: 

We've got a [GMCA] cross-policy team … making sure that we are joined up as a combined 
authority ... and we've also got […, across] all of our ten boroughs […, a] local leads group 
that meets on a monthly basis, and the benefits of that, we've seen, are that … people are 
sharing resources, sharing capacity, making sure that we're bridging the gaps so that there 
isn't a postcode loeery [...but] residents in all boroughs are able to be supported around the 
same thing... The other part of joining up is around our digital inclusion taskforce. 

PM2 – works as part of the GMCA team 
that lead the digital strategy for Greater 
Manchester. They work with organisa=ons 
and stakeholders from mul=ple sectors 
that support startup innova=on and digital 
infrastructure as well as digital skills 
development. 

 

CSO5 – works at a UK-wide organisa=on 
specialising in the provision of media 
literacy resources for 
parents/carers/professionals to keep 
children safe online. They recently ran a 
project in Manchester training young 
people to be “digital champions” and 
teach digital skills and internet safety to 
others. 
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Indeed, as part of their digital inclusion agenda, GMCA set up a Digital Inclusion Taskforce in 2020 
consis8ng of members from industry, voluntary sector, local government, health, and 
educa8on/schools. Alongside this network, the Greater Manchester Mayor, Andy Burnham, also set 
up the Digital Inclusion Ac5on Network, which specifically targets under-25s, over-75s and people 
with disabili8es. At the workshop event, Greater Manchester was discussed as having a mature 
ecosystem with good leadership and coordina8on. This allows GMCA to avoid duplica8on of 
ini8a8ves as being more collabora8ve means that stakeholders can share knowledge and examples 
of good prac8ce more easily.  

During the interview, CSO5 recognised the importance of conduc8ng collabora8ve work with other 
organisa8ons. At the same 8me, they explained that, especially in the context of providing media 
literacy resources for parents and carers, collabora8on in the form of signpos5ng to other 
organisa8ons is an example of good prac8ce. As they put it: “[we] do a lot of signpos8ng to other 
people's work as well as producing our own [resources, thus…] recognising the good work done 
across the sector”. The type of media literacy resources that CSO5 produce primarily aim to keep 
children (including vulnerable children) safe online, as well as to support parents, carers and 
professionals working with children. When it comes to the delivery of their resources, the use of 
digital technologies was praised as another example of good prac8ce. For CSO5, this type of delivery 
tends to be more effec5ve online as they can reach larger por8ons of the popula8on. Despite 
acknowledging that issues of digital exclusion are at play and that digital delivery cannot reach 
everybody, CSO5 explained: 

We're really focused on digital delivery [… than] ground delivery... Digital delivery is really 
good because you can quan1fy it quite well. You can see who's going to what pages on your 
website and you can understand what's landing and what's not... We're never gonna achieve 
the scale we want to see by mee1ng people where they are on the ground. And that's where 
digital delivery has the power because you can reach a much bigger swathe of people 
digitally than you can ever do in terms of the resources needed to do on-the-ground face-to-
face frontline. 

Conscious that government funding for media literacy organisa8ons is limited, CSO5 also discussed 
industry partnerships as an effec5ve tool to disseminate their resources even more widely. During 
the workshop, par8cipants commented that funding from this sector is ocen more flexible and long-
term than from government. While industry funding adds a layer of complexity by bringing vested 
commercial interests into socially driven issues, for CSO5 it has proven to be valuable: 

[We collaborate with] the four telcos … Sky, Virgin Media/O2, BT and TalkTalk… we remain an 
industry-funded organisa1on primarily... We're proud of that in the sense that we achieve 
scale through our partnership... Our industry partners push out our resources widely to their 
consumer base.   

Challenges 

Par8cipants working in Manchester recognised the lack of a cohesive framework for promo5ng 
media literacy across the UK. This is not to downplay the accomplishments of those working hard in 
Greater Manchester to foster collabora8on, deliver meaningful media literacy ini8a8ves and create 
knowledge-sharing networks. However, even in a place such as Greater Manchester, which has a 
more developed media literacy ecosystem, par8cipants s8ll felt that there could be more support. 
During the interviews, a more overarching framework was discussed as a way to foster bemer 
coordina8on and communica8on about media literacy provision across the UK, along with a clearer 
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understanding of who should be doing what. The absence of such a framework means that local 
policymakers and organisa5ons tend to rely on their own frameworks, with the risk of these 
opera8ng in isola8on from the task of promo8ng media literacy more robustly across the country. As 
remarked by PM2: “we've put together a framework […, which] includes making sure that we are 
joined up as a combined authority across all of our policy areas”. However, when it comes to media 
literacy provision at a na8onal level, the lack of an overarching framework can generate confusion 
among organisa8ons, especially in terms of duplica5on of ini5a5ves. As discussed by CSO5: 

There needs to be some kind of demarca1on of who’s responsible for what, which there isn’t 
at the moment... There should be … a na1onal descrip1on at a na1onal level... I think the 
most obvious example of that is, you know, … the fact that DSIT and Ofcom are doing 
incredibly similar things in slightly different ways, you know... they're even pugng up very 
similar grants and … doing very similar research but in slightly different ways. That's not very 
helpful. So there has to be some kind of demarca1on of responsibility. I don't know who 
should be responsible for what. 

 

Table 3: Overview of Greater Manchester media literacy ecosystem 

Relevant policy 
documents 

Relevant 
network/s 

Examples of media 
literacy projects 

Examples of best 
prac8ce 

Key challenges 

Digital Blueprint 
2023-2026 
(Greater 
Manchester 
Combined 
Authority, 2023) 

GMCA cross-policy 
digital inclusion 
team, with media 
literacy provision 
being discussed by 
the team 

CSO5 ran a project 
in Manchester 
training young 
people to be 
“digital champions” 
and teach digital 
skills and internet 
safety to others 

Establishment of 
digital inclusion 
groups and 
networks linking 
mul=ple 
stakeholders and 
facilita=ng 
knowledge sharing 

Lack of overarching 
framework for 
promo=ng media 
literacy across the 
UK, which can 
generate confusion 
and duplica=on of 
ini=a=ves 

Digital Strategy 
2021-206 
(Manchester City 
Council, 2021) 

Digital inclusion 
local leads group 
across boroughs, 
with media literacy 
provision being 
discussed by the 
group 

 Establishment of a 
framework for 
digital inclusion 
provision by the 
local government 

 

 Digital inclusion 
taskforce, with 
media literacy 
provision being 
discussed as part 
of the taskforce 

 Signpos=ng to 
resources and 
ini=a=ves delivered 
by other 
organisa=ons  

 

 Digital Inclusion 
Ac=on Network, 
with media literacy 
provision being 
discussed as part 
of the network 

 Digital delivery of 
media literacy 
resources 

 

   Industry 
partnerships as a 
source of funding 
and tool to 
disseminate 
resources more 
widely 
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Case study 3: Liverpool City Region 
Policy landscape and local strategies 

To date, no specific documents about media literacy have been produced by local government bodies 
in the Liverpool region. However, in 2021 Liverpool City Region Combined Authority (LCRCA) 
published their “Digital Strategy 2021-2023”, which includes a whole sec8on on digital inclusion and 
outlines the importance of developing people’s “digital skills [, which] are a form of basic literacy” (p. 
3). Focusing primarily on the func8onal skills required for employability and to benefit the economy, 
the strategy argues that “improving digital skills, at all ages and levels, … is in turn a major na8onal 
challenge, and equally cri8cal to the LCR’s post Covid-19 recovery, growth and produc8vity across all 
sectors and communi8es” (p. 25). 

Who we spoke to 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Collabora7on and best prac7ce 

As part of their 2021-2023 Digital Strategy, Liverpool City Region Combined Authority (LCRCA) 
launched their digital inclusion taskforce (made up of members from industry, the voluntary sector, 
health, and schools), which meets regularly to showcase local projects, share knowledge, and discuss 
collabora8on. In 2023, they also set up a digital inclusion network for organisa8ons promo8ng 
digital inclusion and digital skills development to share knowledge and resources. Media literacy 
provision is discussed as part of these ini8a8ves, which have a primary focus on digital inclusion. 
Implemented by the local government, they are examples of good prac8ce, while collabora5on is 
also key to the work of organisa5ons delivering media literacy provision within the Liverpool city 
region. During their interview, CSO7 explained: 

PM3 – works for a UK Government 
department and develops media literacy 
policy. They fund media literacy projects 
across the country, including a project in 
Liverpool offering training sessions for 
women in func=onal/cri=cal digital skills 
(e.g., basic compu=ng skills, how to manage 
privacy online and spot scams and 
misinforma=on). 

CSO6 – works at a UK-wide organisa=on 
providing support (including in rela=on to 
digital inclusion and media literacy) for 
adults with learning disabili=es. They run a 
project in Liverpool, training people with 
learning disabili=es to become “digital 
champions” and support others about how 
to stay safe online (e.g., in rela=on to 
scams, misinforma=on). 

CSO7 – works at an organisa=on in 
Liverpool providing na=onwide support 
for people with neurological condi=ons 
and neurodivergences. They offer training 
for parents/carers on internet safety. They 
also deliver media literacy workshops for 
people with neurological condi=ons, with 
a focus on how to spot misinforma=on 
and stay safe online. 
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We're always looking at what other organisa1ons are doing… I collaborate with [name of 
university], they have an au1sm forum … and I think it's important to see what works, what is 
best prac1ce for other organisa1ons when it comes to training. 

Some of the media literacy training provided by CSO7 takes place in schools and colleges and is 
delivered to children with neurological condi8ons as well as to carers and nurses working with 
people affected by these condi8ons. This training aims to raise awareness of internet safety. As 
emphasised by CSO7: “my training is in collabora8on with other partners [(e.g., schools)], so they're 
the people that want this training”. When asked if there is anything that is par8cularly effec8ve in the 
context of delivering their training, CSO7 explained that being neurodivergent themselves makes 
the training they deliver more relatable to their target audience. As they put it: “I'm neurodivergent 
and going up to an organisa8on saying ‘hello, I'm a neurodivergent person … has been wonderfully 
effec8ve’”. 

Similarly, some of the projects run by CSO6 are “primarily linked to schools” and designed to 
support children with learning disabili8es to stay safe online. When it comes to the format of their 
support and the resources they use, CSO6 employ par5cipatory methods (e.g., in the form of 
consulta8ons) to tailor their provision to the needs of their end users. As they put it: “there's 
absolutely no point in crea8ng, designing, or making anything that you haven't consulted with the 
end user about first”, which is why “co-produc8on is absolutely best prac8ce”.  

Challenges 

PM3 explained in their interview that it is oQen difficult to discuss media literacy provision when 
communica5ng with different government departments. On a na8onal level, this contributes to a 
lack of coordina8on, which in turn affects the extent to which local media literacy ini5a5ves are 
part of a more cohesive endeavour. In par8cular, discussions of media literacy need to tap into pre-
exis8ng agendas and be mindful of the different priori8es of different government departments. As 
explained by PM3, the Department for Educa8on (DfE) have an important role to play if we are to 
deliver media literacy provision more robustly (in ways that go beyond the efforts of civil society 
organisa8ons) through formal educa8on: 

We know that stakeholders want us to talk to DfE more, but we also know that, to get the 
aeen1on of different government departments, we need to dock into their exis1ng agendas. 
You can't just go to DfE and say ‘you need to do this’, because they'll say, ‘well, we're doing all 
these other things, it's not a priority for us’ or ‘it's not as much of a priority for us, as you 
think it should be’.  

Similarly, communica5on can also be a challenge for organisa5ons when collabora5ng with other 
organisa5ons to deliver media literacy provision on the ground. As remarked by CSO6, “why do 
people have to overcomplicate things? Any8me I see an organisa8on ... using informal language ..., I 
jump for joy”.  

In addi8on, government funding was discussed by CSO6 as another key challenge, both in terms of 
how limited this tends to be and in rela8on to its ocen prescrip8ve nature. As explained by CSO6, 
funding calls tend to prescribe the type of media literacy provision that organisa8ons are expected 
to deliver, rather than allow organisa8ons to exercise more autonomy: 

When government offers funding for a project [we hate it that they usually say] we want this 
to be done for this money… If the government […,] a local council or a government 
organisa1on said, ‘we've got £250,000, we want to reach people about improving their 
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media literacy and ... would like [to fund a...] project [...that lasts] at least two years. What 
could you do for £250,000?’ And then all the chari1es could bid for it.  

 

Table 4: Overview of Liverpool City Region media literacy ecosystem 

Relevant policy 
documents 

Relevant 
network/s 

Examples of media 
literacy projects 

Examples of best 
prac8ce 

Key challenges 

Digital Strategy 
2021-2023 
(Liverpool City 
Region Combined 
Authority, 2021) 

Digital inclusion 
taskforce, with 
media literacy 
provision discussed 
by the taskforce 

CSO7 provide 
media literacy 
training (with a 
focus on internet 
safety) for school 
children with 
neurological 
condi=ons as well 
as for carers and 
nurses working 
with people 
affected by these 
condi=ons 

Establishment of 
digital inclusion 
taskforce and 
networks linking 
mul=ple 
stakeholders and 
facilita=ng 
knowledge sharing 

It is difficult to 
discuss media 
literacy provision 
when 
communica=ng 
with different 
government 
departments, 
which affects the 
extent to which 
local media literacy 
ini=a=ves are part 
of a more cohesive 
endeavour 

 Digital inclusion 
network, with 
media literacy 
provision discussed 
as part of the 
network 

CSO6 run media 
literacy projects 
linked to schools 
and designed to 
support children 
with learning 
disabili=es to stay 
safe online 

Media literacy 
ini=a=ves for 
people with 
disabili=es are 
more relatable 
when delivered by 
those who are also 
affected by the 
same disabili=es 

Communica=on 
between 
organisa=ons can 
overcomplicate 
collabora=on 

   Co-produc=on of 
media literacy 
training and 
resources with end 
users enables 
provision to be 
tailored to their 
needs 

Government 
funding tends to be 
prescrip=ve, 
leaving lible 
autonomy to 
organisa=ons 
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Case study 4: Scotland 
Policy landscape and local strategies 

In 2021, Scojsh Government published their most recent digital strategy 8tled “A Changing na5on: 
How Scotland will thrive in a digital world” (p. 29). This strategy aims to achieve “world-leading 
levels of digital inclusion” (p. 29) and promo8ng “digital literacy”, understood as the to “skills 
[…required to] use technology collabora8vely, to find and evaluate informa8on, and to communicate 
ideas crea8vely” (p. 47). This document builds on a previous strategy published by Educa8on 
Scotland in 2016 (i.e., “Sco^sh Government strategy for digital learning and teaching”), which 
focuses primarily on the benefits of using digital technology in the classroom for both teaching and 
learning. At the same 8me, this earlier strategy also highlights the importance of developing the 
digital skills of both educators and learners across the curriculum. However, there is an assump8on in 
the strategy that providing access to digital technologies will naturally lead to both educators and 
learners to develop digital skills. Furthermore, these are framed primarily in terms of employability, 
the workforce, and economic produc8vity, with limle men8on of the more holis8c benefits of digital 
skills development for par8cipa8on in society and individual wellbeing.   

Who we spoke to 

 

 

 

 

 

 

 

 

 

 

 

 

 

Collabora7on and best prac7ce 

In 2020, as a response to the Covid-19 lockdowns, Scojsh Government set up the Connec5ng 
Scotland programme, providing digital access through provision of devices, data and digital skills 
support focused on people on low incomes. Since its incep8on, it has grown and received addi8onal 
funding, supported by Scojsh Council Voluntary Organisa8ons (SVCO), local authori8es and with 
support delivered through third sector organisa8ons (2021). PM5 told us that, as part of this 
programme, the Scojsh Government has engaged in various forms of collabora8on aimed at 
reducing digital exclusion, while also improving media literacy provision as part of this endeavour. As 

CS08 – works at an organisa=on in Scotland 
that supports disadvantaged communi=es, 
providing devices, basic digital skills 
training, and media literacy training in 
rela=on to online safety and 
misinforma=on. They offer drop-in sessions 
and have a hub where people can come for 
in-person one-to-one support. 

CS09 – works as freelance, based in 
Scotland, crea=ng media literacy materials 
and resources for educators and young 
people. They also provide media literacy 
training both in schools and for vulnerable 
popula=ons. One of the main topics they 
focus on as part of their training is internet 
safety. 

PM4 – works at a Scogsh government 
body as part of a digital skills team that 
aims to improve the skills and confidence 
that teachers need to use digital 
technologies. As part of their work, they 
focus on issues of online safety and offer 
services (e.g., webinars) for teachers 
through their website. 

PM5 – works at Scogsh Government as 
part of a division that covers the 
Connec=ng Scotland programme. Through 
this programme, they focus primarily on 
digital inclusion and, to a lesser extent, 
basic digital skills development and 
signpos=ng to exis=ng support services.  
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emphasised by PM5: “we wouldn’t be able to deliver without collabora8on”, which is why the 
Sco^sh Government has undertaken a number of digital inclusion ini5a5ves, including a 
programme suppor8ng the health and wellbeing of some of the most vulnerable in society: 

[We] work with local authori1es and through the NHS … [and we have a] health programme 
… which is about giving out devices and connec1vity and skill support to those who are either 
addicted to drugs or in rehabilita1on from drug use... What we've found is that it's really 
been of benefit and [has] actually been effec1ve in a way to reduce drug usage and increase 
mental health. 

PM5 was aware of digital inclusion ini8a8ves, such as the one above, taking place in Scotland. They 
pointed out, however, the need for an overarching network bringing together stakeholders in 
digital inclusion from mul5ple sectors in Scotland, including public, industry and civil society, in 
order to facilitate knowledge exchange and map provision more effec8vely. As emphasised by PM5: 
“if we bring people together who are doing things already, we can get a much bemer idea of what's 
happening”. This is why, when we spoke with PM5, they were in the process of sejng up a digital 
inclusion alliance that would perform this func8on across Scotland. In addi8on, the Sco^sh 
Government is part of the UK-wide Technology and Digital Leaders network, which aims at 
promo8ng the digital agenda across governments (including in rela8on to issues of digital inclusion 
and digital skills development). 

Collabora8on is also crucial to the work undertaken by CSO8, which focuses primarily on digital 
inclusion, with media literacy being part of this focus. Predominantly targe8ng rural communi8es in 
Scotland, CSO8 delivers provision in four key areas: devices, connec8vity (e.g., data), basic digital 
skills support, device support. When we spoke with them, they also told us of a project that they 
were running, which entailed the delivery of media literacy workshops with different communi8es on 
topics such as scam awareness, online safety, and misinforma8on. As part of their objec8ve of 
reaching different communi8es, CSO8 discussed the importance of doing so through a referral 
mechanism that they set up based en5rely on collabora5on with other organisa5ons and 
stakeholders: 

We wouldn't be able to [...operate] without collabora1on [and] people on the ground in these 
areas. So, I've got a referral network of over 200 organisa1ons... They're made up of, you 
know, public bodies and voluntary organisa1ons, civil society organisa1ons, chari1es, support 
organisa1ons, even community groups. So, … we've actually built that referral network up 
across the whole of [area in Scotland]. 

In the absence of a formal digital inclusion/media literacy network, CSO8’s establishment of a 
referral mechanism, which essen8ally cons8tutes such a network, stands an example of good 
prac5ce. Similarly, CSO8 pointed to the lack of an overarching framework for media literacy provision 
across Scotland as a mo8va8ng factor for the crea5on and implementa5on of their own framework 
during the Covid-19 pandemic, which allowed for a hyperlocal focus and also stands an example of 
good prac8ce.   

We didn't wait for a framework or guidance, we just saw the problem and figured out what 
we could do to help. [...Indeed,] we've never really looked for guidance from a local 
government or from [the na1onal] government. We've just tried to figure out on the ground 
what's gonna work in our loca1on, [...which is why] we've developed referral systems, 
alloca1on systems and outreach systems, [...and] we completely created our own 
framework... I think that's what's been successful for us as an organisa1on, ’cause we're very 
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tailored to our region. Now, [our area in Scotland] is nothing like [another area in Scotland]. 
The issues they have there are nothing like what we have in [our area]. So, a na1onal 
framework that didn't focus on the issues of [our area] would be useless to us. 

CSO8’s delivery of digital inclusion and media literacy provision relies on “the no8on that face-to-
face support is more successful and more impacdul than remote support”, which was echoed by 
CSO9. As they put it: “what does work [in terms of media literacy provision] is … that kind of 
individualised approach, and people that know the people that they are working with”. When we 
spoke with CSO9, they told us that one of their projects taking place in a major city in Scotland 
involved assessing media literacy ini8a8ves and what could be done to improve provision.  

While individualised support is crucial to reaching adult popula8ons, PM4 told us how essen5al it is 
to train teachers with a view to delivering media literacy provision to children through formal 
educa5on. Conscious that it can be difficult to find reliable sources providing quality educa8onal 
resources, they told us about a poten8al collabora8on with a Scojsh Government agency producing 
resources that could be adapted to teach media literacy. During the interview, PM4 reflected on the 
possibility of tying these resources with the guidance produced by their own organisa8on for 
educators. PM4 described this an example of good prac8ce aimed at bemer suppor8ng media literacy 
educa8on.   

Challenges 

The people we spoke with from Scotland recognised that one of the challenges to media literacy 
provision is that it is oQen difficult, when communica5ng with different stakeholders (e.g., 
policymakers themselves, other organisa8ons or industry), to share the same language and find 
common ground in terms of understanding the nuances of how to address media literacy. As 
emphasised by CSO9, media literacy is “a term that has different meanings to different people”, 
which determines how the concept may be approached and in turn promoted by different 
stakeholders.  

Funding also remains a key barrier. As emphasised by CSO8, “third sector organisa8on funding is 
always a cri8cal issue. It's highly compe88ve”. This applies both to the funding required to design and 
deliver media literacy training and, even more significantly, to the funding required to provide 
devices and connec8vity to a range of communi8es that lack digital access. As they put it: “device 
programmes are really hard to fund… We're spending more and more of our profits buying devices 
[… but are] struggling to cover costs”. In addi8on, they described a paradox in terms of funding 
being too prescrip5ve. For example, an organisa8on receiving funding for providing devices for 
people with disabili8es would be precluded from giving those devices to other communi8es in need.  

Par8cipants at the workshop also men8oned that Scotland has a strong na5onal digital inclusion / 
media literacy ecosystem in place (with different ini8a8ves taking place in different areas), but the 
government is less developed there in terms of networks. By contrast, in England there are strong 
examples of local leadership and networks (e.g., Greater Manchester), but the na8onal level across 
England is less developed. Furthermore, during their interview PM4 expressed some frustra8on with 
media literacy not being firmly embedded within the na5onal curriculum, emphasising that 
provision of media literacy educa8on remains largely at the discre8on of schools and is therefore 
patchy across the region:  

I'm sure there are schools who are really well invested in it, but again, because of the nature 
of the way our curriculum is made and nothing's mandated […,] we can't say in the Scogsh 
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Government [...that] you must teach informa1on [or media] literacy, and even the local 
authori1es can’t dictate to schools [what to teach]. 

 

Table 5: Overview of Scotland media literacy ecosystem 

Relevant policy 
documents 

Relevant 
network/s 

Examples of media 
literacy projects 

Examples of best 
prac8ce 

Key challenges 

A Changing naCon: 
How Scotland will 
thrive in a digital 
world (Scogsh 
Government, 2021) 

In the process of 
segng up a digital 
inclusion alliance 
across Scotland, 
with media literacy 
provision being 
discussed as part 
of this 

Connec=ng 
Scotland 
programme, set up 
by the Scogsh 
Government in 
2020 and providing 
devices, data and 
digital skills 
support focused on 
people on low 
incomes 

Connec=ng 
Scotland 
programme, 
providing devices, 
connec=vity and 
basic digital skills 
support 

To share the same 
language when 
communica=ng 
with different 
stakeholders about 
media literacy 

ScoQsh 
Government 
strategy for digital 
learning and 
teaching 
(Educa=on 
Scotland, 2016) 

The Scogsh 
Government is part 
of the UK-wide 
Technology and 
Digital Leaders 
network 

Health programme 
launched by the 
Scogsh 
Government, 
providing devices, 
connec=vity and 
skill support to 
people addicted to 
drugs or in 
rehabilita=on from 
drug use 

The establishment 
of a digital 
inclusion alliance 
to share 
knowledge and 
best prac=ce 

Funding, which is 
o^en prescrip=ve 

  CSO8 run a project 
delivering media 
literacy workshops 
to different 
communi=es 
(including in rural 
areas) on topics 
such as scam 
awareness, online 
safety, and 
misinforma=on 

CSO8’s 
establishment of 
their own 
framework and 
referral mechanism 
to iden=fy the 
needs (in terms of 
digital access 
and/or skills) of 
different 
communi=es 

A less developed 
digital inclusion / 
media literacy 
network 

  CSO9 run a project 
assessing media 
literacy ini=a=ves 
and what could be 
done to improve 
provision in a 
major city in 
Scotland 

Tailormade face-to-
face media literacy 
support 

Media literacy is 
not firmly 
embedded in the 
na=onal curriculum 

   Tying good quality 
media literacy 
resources with 
guidance produced 
for educators  
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Case study 5: Wales 
Policy landscape and local strategies 

Welsh Government’s (2021) Digital Strategy for Wales has a clear focus on digital inclusion and on 
the development of digital skills among the general Welsh popula8on and, especially, among the 
workforce. The strategy aims to “create a workforce that has the digital skills, capability and 
confidence to excel in the workplace and in everyday life” and to “engage with an increasingly digital 
world, based on their needs” (p. 8). In 2016, the Welsh Government published the Digital 
Competence Framework, which is referenced in the strategy. This framework, which is mandatory 
across the na8onal curriculum for Wales, provides a typology of the digital literacy skills that need to 
be taught via formal educa8on. It focuses on the development of a wide range of digital skills across 
four key areas (i.e., ci8zenship, social interac8on and collabora8on, produc8on of digital content, and 
data and computa8onal thinking). The framework incorporates skills that are both func8onal (e.g., in 
rela8on to the crea8on and sharing of online content) and cri8cal (e.g., in rela8on to privacy, 
wellbeing, and online abuse) (Welsh Government, 2016).  

Who we spoke to 

 

 

 

 

 

 

 

 

 

 

 

 

 

Collabora7on and best prac7ce 

As part of their digital strategy, the Welsh Government funds a digital inclusion programme called 
Digital Communi5es Wales (DCW). Led by Cwmpas, this programme is designed to promote digital 
confidence, health and well-being through the delivery of digital skills training. This is for frontline 
staff and volunteers within organisa8ons so that they can learn how to use technology themselves 
and help others, including vulnerable groups such as older people. Besides running this programme, 
Cwmpass is tasked with coordina8ng a network set up by Welsh Government called Digital Inclusion 
Alliance Wales (DIAW). This provides a space for stakeholders from different sectors (e.g., 
policymakers, public bodies, industry, civil society) to meet regularly and share knowledge and best 

CS011 – works at an organisa=on that 
specialises in the use of digital technology 
in educa=on. They provide media literacy 
support, both online and face-to-face. They 
deliver digital skills training for teachers as 
well as courses for young people aimed at 
improving both their informa=on 
evalua=on and media produc=on skills. 

CSO12 – works at an organisa=on that 
runs digital projects with young people 
and other civil society organisa=ons. They 
deliver training for young people (e.g., in 
terms of digital skills and internet safety). 
They also provide organisa=ons with 
support (e.g., to create beber digital 
services and overcome digital challenges). 

PM6 – works in a team within the Welsh 
Government that develops policy for the 
regula=on of digital technologies and 
services. They coordinate UK Government 
bills and legisla=on that focus on the digital 
(e.g., Online Safety Act) and assess the 
impact on Wales. 

 

CSO10 – works at a media literacy 
organisa=on based in Wales that works 
with young people. Through partner 
organisa=ons (e.g., youth clubs), they 
deliver digital skills training programmes 
and/or informal/drop-in sessions to young 
people (e.g., on internet safety). 
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prac'ce into the state of digital inclusion across Wales, with media literacy being discussed as part of 
this network.  

In addi'on to se>ng up their own digital inclusion network across Wales, the Welsh Government is 
part of the UK-wide Technology and Digital Leaders network, aimed at promo'ng the digital agenda 
across governments. This network allows members from different departments in government, 
including educa'on and the digital inclusion team, to receive and share updates on mul'ple issues, 
such as those rela'ng to policy. This represents a way to connect different departments and allow 
people from across government to ask ques'ons and share knowledge and best prac'ce, including in 
rela'on to digital inclusion and digital skills development. 

Priority groups targeted by the digital inclusion team set up by Welsh Government are those 
tradi'onally digitally excluded, such as older people, Black and ethnic minority groups and people 
living in social housing. In the digital inclusion team, there is a focus on developing people’s basic 
digital skills. The team works closely with Ofcom, Ci'zens Advice and BT, who sit on the Digital 
Inclusion and Skills Programme Board. During the interview, PM6 told us that, as part of their work 
aimed at coordina'ng UK-wide legisla'on about digital technologies within the Wesh context, they 
are regularly “in touch with colleagues from the other devolved na'ons”. In addi'on, they keep in 
contact with Ofcom Wales to discuss “what plans they have on … media literacy [in Wales]”. 

As emphasised by PM6, the establishment of formal networks is an example of good prac@ce 
inasmuch as these allow different organisa'ons to share insights and provide updates on their work. 
Equally important, however, are informal discussions and regular contact with different 
organisa@ons, which allows PM6 to discuss issues of digital inclusion and media literacy, among 
others, in more depth: 

The formal networks are formal in that they have specific agenda items and people will come 
and share any specific programmes of work or ac1vi1es that [… are] coming down the 
pipeline. So, [it’s an opportunity to …] share and showcase what they've been working on. 
And so the network is useful to receive higher level updates … but if we've got anything that 
we need to discuss on a more granular level …, then we would just get in touch directly … to 
discuss … in more detail. 

In terms of their involvement with some of the work undertaken by Ofcom, PM6 explained that they 
ac@vely shared, with relevant stakeholders in Wales, the consulta@on launched by Ofcom regarding 
the development of best prac@ce principles for media literacy by design. In addi'on, they 
men'oned that the Welsh Government is going to respond to some of the consulta@ons launched 
by Ofcom in rela@on to the Online Safety Act.  

Collabora'on is also crucial to the work of CSO10, which works in partnership with organisa@ons 
suppor@ng young people (e.g., youth clubs) so as to access, and deliver media literacy training to, 
this group. As part of one of their projects, they trained young people in how to recognise 
misinforma@on in the media and online, raising awareness among this group about the importance 
of being well-informed par'cularly during elec'on campaigns. When asked to share an example of 
good prac'ce in the context of their work, CSO10 explained that the support they give young people 
is not limited to the training sessions that they deliver but is about building a rapport and 
providing support more holis@cally. As they put it: “some'mes people feel uncomfortable to raise 
something. It's those quiet conversa'ons… It's not the workshop. It's the things that come from that 
engagement and building up that rela'onship”. 



Exploring best prac1ce and challenges in media literacy: A UK regional case study approach 

 
 

20 

Some of the projects run by CSO11 are designed to support educators in developing digital skills 
and using digital technologies as part of their teaching prac@ces. One of these projects, for 
example, aimed to equip teachers with the media produc'on and crea've skills necessary to 
produce educa'onal videos and podcasts. In addi'on, at the 'me of the interview CSO11 was 
running a project (together with European partners including universi'es and civil society 
organisa'ons) designed to help young people across Europe to cope with and iden@fy 
misinforma@on online. During the interview, CSO11 remarked on the importance of having an open 
conversa@on with young people about their use of digital technologies, which they referred to as an 
example of good prac'ce:  

The most important thing you can do is to have a ‘how was your online day today?’ 
conversa1on because we don't talk to our kids … about what they see online, what they 
consume… so, just having a debrief, a face-to-face debrief about what we've read, what 
we've seen online, and just ques1oning each other, like ‘what does that mean? Is that real? 
Where does that come from?’, and just making that a normal thing to do. 

When we spoke to CSO12, they were running a media literacy project, working with youth clubs in 
order to reach young people in Wales. As part of the project, they co-designed workshops with, and 
delivered these to, young people. The workshops encouraged young people to think cri'cally about 
the role of algorithms and the extent to which users can (or not) control what they see online. During 
the interview, CSO12 praised the use of co-produc@on methods as an example of good prac@ce, 
while also emphasising that it is important that workshops for young people are designed in ways 
that are engaging and up-to-date:  

Make it engaging. Make it memorable. Make it not boring… Some1mes when you go to a 
workshop or you see something, some things stay with you for many, many years. And I think 
that's what you should strike for, rather than something that's going to be forgoQen the next 
day. And … it's also important how ourselves keep up to date with the current trends. 

Challenges 

PM6 told us that one of the key challenges they have experienced in Wales is keeping media literacy 
provision high on the policy agenda amid compe@ng priori@es, which involves communica'ng and 
collabora'ng with different government departments: 

There's lots of compe1ng priori1es for, you know, which are cross cuRng. We got future 
genera1ons, we've got financial constraints, you got ministerial priori1es. We got 
programme for government, we've got a frazzled overworked workforce… The point of the 
digital strategy is to keep it up that policy agenda and make sure that you know people 
maintain their enthusiasm levels both on the policy making level and [… when] deliver[ing] 
their services to users. 

Meanwhile, CSO11 discussed two challenges to their delivery of media literacy ini'a'ves. One 
related to the limited and short-term nature of government funding. As they put it: “there will be 
funding for one- or two-year projects, and once that's done it's really hard to keep anything going”. 
The second challenge can come in the form of academic jargon, which can make it hard for 
organisa'ons to collaborate with academics with exper'se in media literacy. As explained by CSO11: 
“the academics have gone off and … come back [...with a document] and ... all the feedback was 
[that] we have not got a clue what any of this says. We can't get past the first sentence”. 
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Finally, CSO10 told us that a challenge they have experienced is a reluctance among the youth clubs 
they work with, who do not always recognise the importance of delivering media literacy 
workshops for young people: 

[They think that] young people are geRng this from school [… and that] we don't need to do 
anything because they are taught in school. And [it’s true that] young people are kind of 
being taught in school, but they not having those informal conversa1ons where they can go 
into detail and ask … ques1ons.  
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Table 6: Overview of Wales media literacy ecosystem 

Relevant policy 
documents 

Relevant 
network/s 

Examples of media 
literacy projects 

Examples of best 
prac;ce 

Key challenges 

Digital Strategy for 
Wales (Welsh 
Government, 2021) 

Digital Inclusion 
Alliance Wales, 
with media literacy 
provision being 
discussed as part 
of this 

Digital 
CommuniCes 
Wales, a digital 
inclusion 
programme funded 
by the Welsh 
Government and 
led by Cwmpas 

The establishment 
of a digital 
Inclusion alliance 
to share 
knowledge and 
best pracCce 

Keeping media 
literacy provision 
high on the policy 
agenda amid 
compeCng 
prioriCes 

Digital Competence 
Framework (Welsh 
Government, 2016) 

The Welsh 
Government is part 
of the UK-wide 
Technology and 
Digital Leaders 
network 

PM6 shared the 
consultaCon 
launched by Ofcom 
on best pracCce 
principles for 
media literacy by 
design. The Welsh 
Government will 
respond to 
consultaCons on 
the Online Safety 
Act. 

Informal 
discussions and 
regular contact 
with different 
organisaCons to 
discuss issues of 
media literacy 
provision in more 
depth 

Government 
funding, which is 
limited and short-
term 

  CSO10 run a 
project in 
partnership with 
youth clubs to 
access, and deliver 
media literacy 
training about 
misinformaCon to, 
young people 

To provide support 
to young people 
that is not limited 
to the training 
sessions delivered 
but is about 
building a rapport, 
providing support 
more holisCcally, 
and having an 
open conversaCon 
about their use of 
digital technologies 

The use of 
academic jargon, 
which can make it 
hard for 
organisaCons to 
collaborate with 
academics with 
experCse in media 
literacy 

  CSO11 run a 
project, with 
European partners, 
designed to help 
young people 
across Europe to 
cope with and 
idenCfy 
misinformaCon 
online 

Involving young 
people in the co-
design of media 
literacy workshops 
delivered to this 
group  

A reluctance from 
youth 
organisaCons to 
recognise the 
importance of 
delivering media 
literacy workshops 
for young people 

  CSO12 run a 
project co-
designing 
workshops with 
young people. The 
workshops 
encouraged young 
people to think 
criCcally about 
algorithms 

To ensure that 
media literacy 
workshops for 
young people are 
designed in ways 
that are engaging 
and up-to-date 
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Conclusions  
This report presents key findings from a study exploring the state of media literacy policy and 
provision within five regions in the UK: Birmingham and the West Midlands, Greater Manchester, 
Liverpool City Region, Scotland and Wales. Semi-structured interviews were conducted with 
policymakers and civil society organisa8ons working in media literacy in each area. This was done 
with a view to shedding light on the media literacy ecosystem of each region, with a focus on best 
prac8ce and the challenges experienced by policymakers and organisa8ons.  

Before reflec8ng on the key findings presented above, it should be noted that this study was not 
designed to provide a comprehensive overview of media literacy policy and provision within the five 
selected areas. Given the small-scale nature of this study and the limited number of interviews that 
were conducted, this report is limited to providing a snapshot of some of the key features (e.g., in 
terms of the establishment of networks, best prac8ce, key challenges) of media literacy provision 
within each region. As such, it provides a picture of some of the ini8a8ves that have taken place, in 
terms of both policy and prac8ce, to promote and deliver media literacy provision within five areas in 
the UK. This picture is far from comprehensive and not intended to suggest that each media literacy 
ecosystem presents characteris8cs that are necessarily different to those of other ecosystems. The 
ques8on of whether – and if so, to what extent and in what ways – some of the key findings from this 
study apply more broadly to different regions and the UK as a whole is one that warrants amen8on 
and should be addressed by future research conduc8ng larger studies than this.  

With this in mind, there are some interes8ng commonali8es that emerged from the five regions. 
What stood out from the data collected as part of this study is that all governments across the board 
have ac8vely established, or are in the process of establishing, formal networks or similar groups that 
are relevant to media literacy provision. These allow stakeholders from different sectors (public, 
private, civil society) to share knowledge and examples of best prac8ce in terms of media literacy 
provision. However, some of these networks are more established, or higher in number, within some 
areas (e.g., Greater Manchester) than others. Across all the regions, something that stood out 
consistently is that all the networks and groups established are primarily concerned with digital 
inclusion provision, with media literacy piggybacking on these networks. This is also reflected in the 
policy documents and guidance produced by relevant government bodies within all the selected 
regions, with most documents focusing on digital skills development from a digital inclusion 
perspec8ve.  

Nevertheless, in terms of what is happening on the ground, par8cipants discussed a wealth of 
different media literacy projects that are taking place in the selected areas. Some of these projects 
are designed to support young people through the delivery of training sessions (focusing, for 
example, on issues of internet safety and/or misinforma8on). Other projects, by contrast, target 
adult popula8ons, including vulnerable communi8es such as older people, and offer structured 
opportuni8es and/or tailormade ad-hoc support for developing their digital skills. It should be noted 
that, when these projects are delivered by organisa8ons whose remit is primarily concerned with 
digital inclusion, the digital skills that are ocen priori8sed tend to be more func8onal (i.e., those 
required to use digital technologies prac8cally) than cri8cal (i.e., those required to navigate both the 
poten8als and limita8ons of the internet for society). 

Within all the five media literacy ecosystems explored above, collabora8on between organisa8ons is 
pivotal to the provision of ini8a8ves and training. This may take the form of media literacy 
organisa8ons delivering provision (e.g., training) in partnership with other civil society organisa8ons 
that have access to target popula8ons (e.g., see Birmingham / West Midlands, Wales). However, this 
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is not the only way in which organisa8ons collaborate. Some of the examples of good prac8ce 
discussed by par8cipants in terms of media literacy provision rely on some form of collabora8on. 
This may include, for example, seeking industry partnerships as a source of funding and effec8ve tool 
to disseminate resources more widely, keeping regular and informal contact with different 
organisa8ons, signpos8ng to resources and ini8a8ves delivered by other organisa8ons, and the co-
design and/or co-delivery of media literacy training and resources with end users.  

In addi8on, par8cipants discussed other examples of good prac8ce, thus shedding further light on 
what they consider to be most effec8ve when it comes to media literacy provision. Many of these 
examples relate to how organisa8ons meet the needs of their target communi8es. For example, 
some organisa8ons may do so through providing tailormade face-to-face support, while for others 
digital delivery may be more effec8ve. In addi8on, some organisa8ons remarked on the importance 
of designing training that is both educa8onal and fun. For others, providing support more holis8cally 
goes beyond training and includes building a rapport and having open conversa8ons about digital 
technologies with target groups.  

Media literacy provision, however, also comes with challenges. One that was discussed consistently 
across the board was government funding, which is limited, short-term and ocen prescrip8ve. As for 
other challenges, some of these relate to communica8on between organisa8ons and other 
stakeholders. From the perspec8ve of policymakers, this may include keeping media literacy 
provision high on the policy agenda and a difficulty discussing media literacy with different 
government departments. As shown above, this may affect the extent to which local media literacy 
ini8a8ves are delivered as part of a more cohesive endeavour. Similarly, organisa8ons may find it 
hard to share the same language when communica8ng about media literacy with different 
stakeholders, with instances of communica8on (e.g., the use of academic jargon by academics) 
overcomplica8ng collabora8on. Furthermore, organisa8ons may find it hard to establish trus8ng 
rela8onships with community partners and to collaborate with partners whose digital skills may be 
not as advanced.  

Finally, two other key challenges were also discussed by organisa8ons. When it comes to reaching 
children, mul8ple organisa8ons think that media literacy should be embedded more robustly within 
the school curriculum. What is more, they would also welcome a more cohesive and overarching 
framework for promo8ng media literacy across the UK, with a clear demarca8on of responsibili8es 
across government departments and bodies. The absence of such a framework can generate 
confusion among organisa8ons as well as the duplica8on of media literacy ini8a8ves. At the same 
8me, however, some organisa8ons have created their own frameworks and referral mechanisms to 
iden8fy and bemer meet the digital needs of their target communi8es.  

We hope that the findings presented here will be taken into account by policymakers and civil society 
organisa8ons tasked with the design and delivery of media literacy provision across the UK. This 
study offers a picture of what some within these groups find effec8ve and challenging within five 
specific regions of the UK. Future research is needed to build on this study and explore the nature 
and future direc8ons of media literacy provision, both locally and na8onally across the UK. 
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