26th April 2006 CEEB workshop: Maximising the impact of your project

Maximising the impact of your project

Workshop for CEEBL projects: 3-5pm, Wednesday 26th April 2006, CEEBL, Sackville Street Building

Outline

This workshop is designed to encourage you to maximise the outcomes of your project, and its wider impact. After an initial introduction by the facilitator (15 minutes), participants will select one of five areas on which to focus during work in small groups: 

· Dissemination

· Publication

· Attracting further funding

· Extending your development

· Claiming excellence in teaching

Each group will use a set of supporting resources to assist them in creating output(s) that will provide practical ways forward in extending the impact of your projects (60 minutes). The workshop thus draws on the methodology of enquiry-based learning. 

After a report from each group (30 minutes), the workshop as a whole will consider general issues in extending the impact of your project, stemming from insights gained during the small group work (15 minutes).

Briefing on the process 

Select one task from the choice of five below; you will then work in a small group on the task or approach, based on your choice.

	Process 
	Comment

	1. Identify the key principles that you need to employ in order to carry out the task. 
	The supporting resources are designed to enable you to identify these key principles. 

	2. Carry out the work required to complete the task itself.
	You may want to allow some time for work individually or in pairs (as relevant) and some time for a discussion as an entire group.


Personalised follow-up

Participants at the workshop will be able to sign up to an individual session with the facilitator arranged as convenient, lasting 1 hour. There will be a limit on the number of sessions that are available. Demand will be managed on the basis of brief description of what they would hope to gain from the individual session. This brief description will also provide the initial basis for the session. 
Facilitator 

The workshop will be facilitated by Dr Peter Kahn FSEDA. Peter played a key role in establishing the CEEBL and is employed by the centre as a consultant for staff development. He works as Senior Professional Development Adviser in the Teaching, Learning and Assessment Office, within the University. His books include A Guide to Staff and Educational Development and the forthcoming Developing your Teaching, both now from RoutledgeFalmer.
A. Dissemination

Task: Create a plan to ensure the uptake of a resource or set of resources that you have created during your project; or to ensure the uptake of the approach to enquiry-based learning that you developed on the project. Your plan should include attention to: 
· What you want to disseminate?
· Who do you want to disseminate it to? 
· Why you want to disseminate it?
· How you will disseminate it? 
· How you will involve your target audience? 
· How you will know if it has been successful? 

Supporting resources: Chapter 6 ‘Disseminating educational developments’ (Kahn and Baume, 2003); handout on resources.  

Suggestions: The purpose for which you are disseminating will make a substantial difference to how you go about it. It may be helpful to consider whether your dissemination activity is designed to raise awareness, develop understanding or provide a basis for action. It may therefore be worth thinking about how you might adapt the resource or how you might present your ideas. The handout is designed to raise awareness of such issues. For instance, if you want others to make use of your work, you might think of realistic ways to make this likely to occur. 
B. Publication

Task: 
1. Identify a specific piece of writing/article related to your project that you would like to publish. Write a brief (50-100 word) description of the intended piece of writing/article.

2. Write several paragraphs that might form a part of this piece of writing (e.g. perhaps address the impact your project has had on your students). Write without any attempting to structure your thoughts or to revise your writing – this is a technique called ‘generative writing’.
3. With a colleague exchange your paragraphs – can you identify two different ways to structure your colleague’s piece of writing? Write down a description of each structure, along with a range of words and phrases that you might incorporate into the text in order to highlight the structure. (After completing this, discuss the advantages or disadvantages of the proposed structures.)
4. Identify the nature of the publication in which you would aim to have the piece of writing/article published. (Where possible it will also help to identify a specific publication.) You might want to consider a case study or newsletter article within a subject centre publication. 
For those of you interested in publishing in a peer-reviewed journal see the appendices in the accompanying handout. The following prompts will be of use in assessing whether your writing is suited to a high-level peer reviewed publication:
· Compare the requirements for the two peer-reviewed journals in Appendix 2 of the handout. What are the characteristics expected by the second journal that go beyond those expected for the first journal?
· What is the theoretical basis for your practice within enquiry-based learning? (see for instance Jarvis et al, 2003)
· What methodological approach underpins the research into your practice? (For more systematic techniques of evaluation see papers by Murray Saunders at http://www.lancs.ac.uk/fss/projects/edres/ltsn-eval/docs.htm; see also Harvey (1998); for qualitative techniques of data analysis see Silverman (1993); for a specific methodology that works well with practitioner research, called ‘grounded theory’, see Dick (2005).)  

Supporting resources: Handout on writing and publication. 
Comments: You might tackle 1. and 2. above individually, 3. in pairs, and 4. as a small group. Part of this process is designed to encourage you to give and receive feedback on your writing. You might try to build in feedback loops into your subsequent writing. This is easier where a project team is involved, but project holders working individually should still consider seeking out colleagues who might provide feedback. 
 C. Attracting further funding
Task: Assessment of the relative merits of two possible extensions to your project, with particular attention to scope for further funding. 
Supporting resources: Powerpoint presentation on securing funding; Advice on securing funding and networking; Proposed proforma for analysing your basis to secure funding; Chapter 8 ‘Development projects and research into learning’ from Kahn and Walsh (2006, forthcoming). 

Suggestions: After an initial discussion picking out key principles, you may wish to work individually in order to assess the likelihood of two possible extensions to your project securing funding, before a final discussion as a group to compare your ideas.
D. Extending your development
Task: 

1. Complete the planning sheet outlining a possible extension to your project.  

2. Create a rich picture that describes both existing and potential links between your project and other individuals or groups, in relation to the possible extension to your project). 

Supporting resources: For a fuller description of rich pictures see pages 181-185 of Kahn and Baume (2003); Chapter 8 ‘Development projects and research into learning’ from Kahn and Walsh (2006, forthcoming); Planning sheet.
Comments: 
· Capacity for development is closely related to the richness and density of the relationships that you possess with others engaged in related work (see Gustavsen, 2001); it is these relationships that lead to ideas for possible developments and provide partners in carrying out the work. So following an initial assessment of your idea, we now move on to considering these relationships.

· A rich picture is a pictorial description of an issue that visualises people, problems, activities and key features. You may want to use flip chart paper for the rich picture(s).

· Before moving on to draw one or more rich pictures, you may wish to hold a brief discussion as a group on your possible extensions.

E. Claiming excellence in teaching

Task: 
1) Write a short personal philosophy for your teaching. 

2) Identify the connections between this philosophy and the Criteria for Individual Awards for the National Teaching Fellowship Scheme.
3) Identify specific ways in which you might realise your philosophy more fully within your practice, gather evidence in relation to its occurrence within your practice, or extend your philosophy and the related practice. 
Supporting resources: Extract from Chapter 9 ‘Teaching Development Roles’ and Chapter 10 ‘A Sense of Direction’; from Kahn and Walsh (2006, forthcoming);  Guidance on writing a philosophy of teaching statement. NTFS criteria.
Suggestions: A personal philosophy of your teaching might include attention to your conception of teaching, the methods you employ in teaching (including those related to enquiry-based learning) and in developing your teaching, and to the values and principles that underpin your practice, and its development. For an example of a philosophy see Chapter 10 as above. Given the relatively short time available it might help to focus on one incident in your teaching that encapsulates your philosophy, rather than develop too systematic an approach.
After a group discussion on the nature of a personal philosophy, you might complete 1. above individually, and then discuss the remaining points as a group. 
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